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Making your Syllabus
more Accessible AAND

Inclusive

Audrey S. Pettibon, Term Asst. Prof. English
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ITL. Conference, Sept. 2020



Think of your syllabus as a road
map for the course. ..

e First resource students look to

* Details course expectations, readings,
course policies, assignments, etc.




Learning begins with

aCCCSS...
ONE: TWO:
of your Use Sans Serif fonts (e.g., Arial,
syllabus Calibri). At least 72p¢ font.
1. Make sure your
P syllabusis
: THREE: T N
: se sunple tables. AvoOl
acces Slble ° o o Use Headings/ Styles mergeéj or split cells.

FIVE: SIX:
Label your table headers can help!



https://ati.gmu.edu/caresguide/creating-accessible-documents/#word
https://ati.gmu.edu/caresguide/creating-accessible-documents/#word
https://ati.gmu.edu/caresguide/creating-accessible-documents/#word
https://ati.gmu.edu/caresguide/blackboard-ally-for-instructors/

> 2.

Use inclusive
language. ..

Us

Use personal pronouns...

We

Include Value’s Statements

Student Emergency Assistance Fun

Free Legal Services for Students:

d: https studentaffairs ku.edu/emergency-assistance-students

Additional Resources:

Stearns Center —
Stearns Center —

Image courtesy of



https://stearnscenter.gmu.edu/purpose-and-mission/mason-diversity-statement/
https://stearnscenter.gmu.edu/knowledge-center/student-engagement-classroom-managment/creating-inclusive-classrooms/
https://masononline.gmu.edu/story40/

Do your students
know the difference
between synchronous
and asynchronous?

How much time
should be spent on
course-related
activities each week?

How do you define
ottice hours? What

will be covered? What
will not?

3. Make no

assumptions. . .




4. Include supportive course policies/resources. ..

E.g., In addition to the Disability Services, consider adding other campus
supports (e.g., Writing Center, CAPS, Math Tutoring Center, etc.)




I. Multiple Means of
Engagement (e.g.,, How-to-take
this course video, define value of
course to student -- CAST —

)

5. Apply Untversal
II. Multiple Means of - .
(( @ )) Representation (e.g., Syllabus in Des lgrl for

multiple formats — PDY, Email,

Bb Module, Word, Audio) Learning <U DL)

ITII. Multiple Means of
Action and Expression
(covered in next section)

1T
XX


http://udloncampus.cast.org/page/planning_syllabus
http://udloncampus.cast.org/page/planning_syllabus

Creating an Inclusive Syllabus

v Stearns Center — Mason Diversity Statement

v Stearns Center — Designing Your Syllabus

v Stearns Center — Creating Inclusive Classtooms

CAST — UDL Syllabus

‘,‘;f . Additional The Learner-Centered Svllabus
= 11‘ e

R ) Checklist for Designing an Inclusive Syllabus (Mt.
3 ‘ SE€) ur Ces fOr Syuabl Holyoke Univ.)

ed items covered in presentation
P ) KU Center for Teaching Excellence —

Creating an Inclusive Syllabus

Accessibility

v Creating Accessible Word Documents

v Blackboard Ally for Instructors

. AccessibleSyllabus.com



https://stearnscenter.gmu.edu/purpose-and-mission/mason-diversity-statement/
https://stearnscenter.gmu.edu/knowledge-center/designing-your-syllabus/
https://stearnscenter.gmu.edu/knowledge-center/student-engagement-classroom-managment/creating-inclusive-classrooms/
http://udloncampus.cast.org/page/planning_syllabus
https://www.healio.com/nursing/journals/jcen/2012-11-43-11/%7B4462504e-b84b-4cfd-9c52-bb0631c72f24%7D/the-learner-centered-syllabus
https://www.mtholyoke.edu/sites/default/files/TLI-TEFD-Checklist-Inclusive-Syllabus-20180613.pdf
https://www.mtholyoke.edu/sites/default/files/TLI-TEFD-Checklist-Inclusive-Syllabus-20180613.pdf
https://cte.ku.edu/creating-inclusive-syllabus
https://ati.gmu.edu/caresguide/creating-accessible-documents/#word
https://ati.gmu.edu/caresguide/blackboard-ally-for-instructors/
https://www.accessiblesyllabus.com/

FEquitable Rubrics
and Assessments

through the lenses
of UDL

Audrey S. Pettibon, Term Asst. Prof. English
Korey Singleton, ATI Manager
ITL. Conference, Sept. 2020

Y




Assessments, Rubrics, and UDL Principle
Multiple Means of Action and Excpression

Offer learners multiple options for expressing comprehension

Assessments

Physical response and navigation (vary options for physically responding or indicating
selections)

Communication (provide alternative media for expression)

Rubrics

Executive Functions (i.e., goal-setting, planning, organization, etc.)







Physical Response and Navigation:
E.g., Using Quizzes in Blackboard

Cognitive load issues for keyboard only-users

Group question types to minimize cognitive load issues

QUESTION 2 10 points

is the silicate mineral with the lowest melting temperature and the greatest
resistance to weathering, and as a result, it makes up the great bulk of sand-sized particles.

QUESTION 6 10 points  Save Answer

Multiculturalism is a state in which all sub-cultures in the same society are equal
to one another.

True
False

Image courtesy of



https://masononline.gmu.edu/story40/

Communication:

E.g., Faculty Team Up to Teach Spanish Online (Mason Online)

Kaltura & VoiceThread to . “I had interaction equivalent

2 Proyecto 2: La comida (1/2)

demonstrate to that of a face-to-face
proficiency or oral skills La comida course through online blogs
Span. 210 DL-Verano 2014 and responses but did not
George Mason University : -
have to endure any of the
—— . SO stage fright experienced when

" What do you usually eat? Where?
RECORD LIBRARY SETTINGS | With somebody else or alone?

Compare Hispanic food with the one i put on the SpOt na

in your culture. You may want to
compare its variety, flavors, main

PRESENTATIONS & LECTUR ) A {f 0% ingredients, methods of preparation, traditional class setting,”

healthfulness, typical dishes, etc.

L —
|I||1

-- P. Crawford

SCREEN SCREEN & WEI
)

" 4
WEBCAM Screenshot of Voice Thread courtesy of Dr. Monica Mulholland.

—
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Kaltura Image courtesy of



https://masononline.gmu.edu/story40/
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E.g., Analytical Rubric

Analytic Rubric example (written assignment)

Level of performance

BLISU)

Criteria

Spelling

Draws upon
sources

Methodology

U B
- Ioor

Lots of spelling
errors (didn’t use
spell check!)

Little or no source
material used

No method evident

Errors of a specific
type, but not consistent
or only in technical
language

Used sources only
mentioned in class or
syllabus

Chose a methodology
but not the best choice,
and/or incorrectly
applied

Virtually error free

Draws not only on
sources mentioned in
class, but also found
appropriate new ones

Best method chosen and
appropriately applied

» Clearly define expectations and criteria for
assignments/assessments (e.g,, does not
meets/meets/exceeds expectations)

Offer students clear guidance for
improvement

» Very important for students with
executive functioning issues (i.e., planning,
organization, goal setting, etc.)




Which 1s best? Analytical rubrics or Holistic rubrics?

ANALYTICAL

ORAL PRESENTATION

THE IBERIAN PENINSULA IN THE PREHISTORY AND THE ANCIENT AGE

HOLISTIC

1

2

3

4

Exemplarv =24

Proficieat=22

Acceptable=20

Weak=1$

Unacceptable=16

Non-Verbal

Skills

Oral Skills

Eye Contact
while reading

Student reads with no eye
contact.

Student occasionally uses
eye contact.

Generally looks at the
audience, but generally to
the teacher

Student is able to present
the project looking at the
audience and making them
feel included.

Posture

Elocution

Slumps or leans during
presentation.

Student mumbles, very low
voice and do not use any
tonal differences.

Sways or fidgets during
much of presentation.

Student’s voice is low-
medium, but part of the
audience still has some
difficulty hearing
presentation. Tonality barely
changes.

Occasionally sways or
fidgets, but stands up
straight with both feet on

Student’s voice is clear, and
most of the audience
members can easily hear the
presentation.

The tone used changes

Stands up straight and still
with both feet on the
ground, and moves the

Student uses a clear voice,
rhythm and tone, so that all
audience members can hear

presentation

Pronunciation

Organization

Student does not do any
effort regarding
pronunciation.

Audience cannot understand
the presentation because
there i< nn ceauence of

Student pronounces
incorrectly some terms,
mostly vocabulary of the

unit.

Audience has some difficulty
following presentation
hecaice student inmnse

Pronunciation is good, but
some constructions and
terms are incorrect.

Students presents
information in a logical
<enuence which audience

Student pronounces mostly
everything clearly and
correctly.

and presents information in
logical, interesting sequence
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Benefits of each...

ANALYTICAL

Assessments broken down and scored by
individual criterion

Good for formative feedback

° Can assist students with identifying strengths/
weaknesses

° Grading is more straightforward

Good for complex assignments (e.g., building
an accessible website)

HOLISTIC

One grade to encompass all areas of
an assignment

Good for summative assessments

Works well for shorter/simpler
assignments (e.g., discussion posts)




Rubrics ensure
assessments are
evaluated fairly...

“...organizes and c/cz;['zﬁey criteria. . .in such
a way that two individuals who apply the
rubric to a body of work will generally

arrive at a similar score.

Taken from


https://uncw.edu/jet/articles/vol7_2/ternus.htm




ing UDL Rubric

UDL Progression Rubric

Katie Novak & Kristan Rodriguez

Optimize

individual

choice and
autonomy
(7.1)

Offer choices in what
students learn (e.g,,
‘choose a country to
study” rather than "study
France"), how students
learn (e.g., use books,
videos, and/or teacher
instruction to build
understanding), and
how they express what
they know (e.g., "you can
create poster or write
paragraph").

Image courtesy of

Based on the CAST UDL Guidelines (2018)

Encourage students to
choose from multiple
options to determine
what they learn (guided
by standards), how they
learn, and how they

express what they know.

Encourage students
to suggest additional
options if they can still
meet the standard.

Empower students

to make choices or
suggest alternatives
for what they will
learn, how they will
learn, and how they
will express what they
know in authentic
ways. Free them to
self-monitor and reflect
on their choices with
teacher facilitation
and feedback but not
explicit direction.



https://www.novakeducation.com/wp-content/uploads/2018/09/UDL_Progression_Rubric_FINAL_Web_REV2.pdf
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https://ati.gmu.edu/caresguide/
mailto:stearns@gmu.edu
mailto:ati@gmu.edu

Grading and Rubrics

* Stearns Center — Grading

Additional

Resources for

| ‘;}’N,_,,‘ Rubrics UDL Resources

e {L,; S lehecked items covered in presentation)
Py P
S

g

v UDL Guidelines

v UDL Progression Rubric

» Creating Accessible Documents



https://stearnscenter.gmu.edu/knowledge-center/course-and-curriculum-redesign/grading/
http://udlguidelines.cast.org/
https://www.novakeducation.com/wp-content/uploads/2018/09/UDL_Progression_Rubric_FINAL_Web_REV2.pdf
https://ati.gmu.edu/caresguide/creating-accessible-documents/

